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Abstract
Violence produced in academic spaces has received attention in the last three decades.
However, when talking about the existence and perceptions that students have about verbal
aggressions within the University, there is evidence of a lack of research on this content,
which generates a limited attention by researchers, students and educators in this field. This
research project sought to determine and point out the different perceptions that university
students have about their experiences to what verbal aggression refers to within academic
spaces at the university level. This qualitative study was carried out with 45 participants,
students of different semesters belonging to the BA program in Spanish, English and French
languages of the Universidad de la Salle. It used a questionnaire with open-ended and closedended sections designed to collect information about verbal aggression, perceptions, and
university students. Results suggest that students are not fully aware of verbal aggression, as
they have interiorized as part of their academic contexts. This is a call for awareness-raising
activities and experiences so that they can face it and overcome it successfully.

Keywords: Violence, Verbal aggression, Perceptions, University Students.

Resumen
La agresión verbal producida en los espacios académicos ha sido una de las muestras de
violencia con mayor interés y observación en las últimas tres décadas. Sin embargo, al
momento de hablar de la existencia y las percepciones que tienen los estudiantes acerca de las
agresiones verbales dentro de la Universidad, se evidencia una ausencia de estudios de
investigación acerca de este contenido, lo que genera escasa atención por parte de
investigadores, estudiantes y educadores en este campo. Este proyecto de investigación busca
determinar y puntualizar las diferentes percepciones que tienen los estudiantes universitarios
acerca de sus experiencias a lo que refiere la agresión verbal dentro de los espacios
académicos. Este estudio se realizó con 45 participantes, estudiantes de diferentes semestres
pertenecientes al programa Licenciatura en Lengua Castellana, Inglés y Francés de la
Universidad de la Salle. Se hizo uso de una encuesta con secciones abiertas y cerradas
diseñadas para recopilar información sobre agresión verbal, sus percepciones y tipos de
estudiantes universitarios. Los resultados sugieren que los estudiantes no son completamente

conscientes de la agresión verbal, ya que se han interiorizado como parte de sus contextos
académicos. Esto requiere actividades y experiencias de sensibilización para que puedan
enfrentarlo y superarlo con éxito.
Palabras clave: Violencia, Agresión verbal, Percepciones, Estudiantes Universitarios.

INTRODUCTION

Violence is caused by social, economic, cultural and demographic factors. Its
presence harms society at an individual and collective level, as people and groups have to
deal with different levels of antagonism, hostility, and cruelty. Verbal aggression is an
example of violence that threatens to damage communication and ruin relationships. Out of
control, it could increase exponentially until someone is hurt. In short, as Hamilton stated,
“the incendiary effects of excessive verbal aggression represent an imminent danger to
civilized society” (2012, p.6).
In general, violence has gotten attention from the 70‟s and it is considered a real
problem in public health. The United Nations, UNESCO, UNICEF and OMS have called
attention about this problem and have worked with children and youngsters to determine how
they are standardizing violence (Monclús, 2005). At universities, violence appears to have
been normalized in interpersonal relations. This has been researched since 1982, when
Commission of Culture and Education of the Council of Europe celebrated the first
conference in violence. However, many institutions have not acted decisively to work on this
problem (Ortega, 2002). For this reason, it appears important to find and analyze information
around violence and verbal aggression in Colombia.
Concretely, at the university level in Colombia, research needs to be done as to
explore and understand student‟s perceptions about verbal aggression and the factors that
influence their views and experiences in their university life. Teachers and students must be
conscious that this is a real issue that happens in classes, and it can influence negatively their
social life and academic results. For that reason, it is relevant to have knowledge of
perceptions about verbal aggression that students´ have in their process at university.
1. In connection with the last statement mentioned, this research proposal sought
to show the perceptions that students had about verbal aggression in their
academic context. In this case, the research proposal carried out at La Salle

University, it shed light on the use of offensive communicative behaviors and
on how students perceived issues such as insults, anger, sarcasm and mockery
present in their academic lives.

Research Problematization
Studying in university level perhaps means students should be focused on their
activities that allow their professional growth, however, when students are inside the
classrooms, they are involved in many situations, in which, they have to share and express
their ideas, beliefs, opinions and thoughts about specific thematic. These type of
circumstances let students start to feel intolerance, disagreement, and discrepancy among
them, making commentaries that could be perceived as aggressions. Nevertheless, in the
academic spaces this type of violence is evidenced as not relevant for teachers because, in
most of cases, they do more emphasis in academic content and not in students´ interactions,
emotional and spiritual aspects (Hargreaves, 2000).
Furthermore, students probably do not realize that verbal aggression is a significant
issue for society and for academic environments, considering all the consequences that it
could implies (Tlalolin, 2017), besides, when it seeks for university campaigns or
regalements that delimit and state the verbal aggression inside the academic spaces, there is
not any. As a result, it is essential make teachers more conscious around the relevance of
verbal aggression, its types, and how students perceive this violence inside the classroom, in
order to implement strategies and actions that possibly will avoid the increase of those
situations in which, aggressions are involved.
Research questions and objectives
Consequently, this proposal aimed at answering the following research questions:
Primary research question.
-

How do students of bachelor's degree in languages at La Salle university experience
verbal aggression with each other in their second, sixth and tenth semester?

Secondary research questions.
- What types of verbal aggression do students experience in their university process?
- What perceptions do students have when they are part of some verbal aggression in their
second, fourth and sixth semester?

- What strategies and actions do students use to deal with verbal aggression?
In view of these questions, researchers set out to achieve the following objectives:
General objective.
- Describe the experiences of students in the university in relation to verbal
aggression. with each other.
Specific objectives.
- Explore the types of verbal aggression students experiment in their university life
in terms of verbal aggression.
- Identify the perceptions that university students have about verbal aggression.
- Characterize the strategies and actions students use to deal with verbal aggression.

Research Justification
Verbal aggression or verbal aggressiveness is the act of using the language in a hasty
way, and it is accompanied by a wrong attitude (Levine, Beatty, & Limon, 2004). Aggressive
language can also be characterized as offensive, vulgar, opinionated, and rude., verbal
aggression has been increased because has been affected almost all spaces, aggression is lived
in all scenarios (Carrillo 2015). Education National Ministry (Ministerio Nacional de
Educación) defines verbal aggression as “toda acción que busque con las palabras degradar,
humillar, atemorizar, descalificar a otros. Incluye insultos, apodos ofensivos, burlas y
amenazas” (MEN ley 1620. 2013).
In addition, in academic spaces, teachers usually focus on the educational content but,
they are not interested in the students´ interactions, emotional and spiritual aspects
(Hargreaves, 2000). This situation implies that issues such as verbal aggression in class are
probably not relevant for teachers. For that reason, it is necessary to create awareness in
teachers around verbal aggression and students‟ perceptions about it. In the same way,
students perceive all aspects about this type of violence in classes, including the detail aspects
of teachers, such as attitudes, beliefs and the interaction inside the class. Rocca (1999)
proposed creating and implementing strategies that allows teachers and students to share
perceptions, positions, ideas, beliefs and morals with their students. With these strategies,
participants can improve their communicative processes in order to avoid verbal aggression.
Unfortunately, such experiences are limited as universities tend to focus on other issues such
as drug consumption, gender and race discrimination, and student‟s depression.

Besides, there seems to be a problem because there are few documents that describe
systematically the aggression that students experience at Universities. This situation is more
serious when one approaches types of verbal aggression and social hostility and seeks to
identify actors who take part in them (Tlalolin, 2017). Similarly, Bekiari (2012) found that
verbal aggression is used by certain teachers at the university level because they perceive it at
acceptable and normal. For instance, teachers of Physical Education and educators in areas
traditionally associated with male activities such as engineering and medicine are reported to
resort to verbal aggression more often that other colleagues. This aggression was reportedly
perceived as distracting, irritating and even inherently hostile by the students. As a result,
student tended to report low levels of respect for the instructors and interests in the courses.
Unfortunately, the number of studies addressing these issues is small, which calls for more
research and awareness as this may be a factor impacting the academic performance and
increasing the rate of student dropout.

Delimitation and Scope
This research project is intended to be a qualitative descriptive study. It had two main
moments. The first moment consisted of searching, registering, analyzing and reporting
academic literature, mainly journal papers, that account for educational research or
pedagogical projects carried out about bullying by teachers in universities. This academic
search was focused on finding studies done with teachers in high universities from the year
2000 to the year 2017. In this way, trends, patterns and regularities presented or evident in the
theory, methodology and results of the scientific production consulted could be reported. The
second moment consisted of designing and applying an instrument to collect information
about how students in universities experience bullying by the teachers, by the students and
how verbal aggression is perceived in the university level.

THEORETICAL FRAMEWORK
Previous studies
The review of previous studies resulted in the localization of academic sources: four
journal papers. These sources appeared after doing a systematic literature search that used
four databases: EBSCO, ERIC, SAGE and REDALYC. In order to search for articles in the
databases, five normalized key words were used. These were all related to the phenomenon of

using verbal aggression in high school. The words were “verbal aggression + college
students” and “perceptions + verbal aggression”.
The first academic source is “Gender violence: An institutional problem or social?” a
research paper written by Rosalía Carrillo Meráz in 2014. This research document was made
to publicize the different types of violence that were lived within the university space at the
Autónoma University in Iztapalapa, Xochimilco and Azcapotzalco faculties. It revolved
around testimonies of students who spoke about their perceptions of violence, the main types
of violence that affected them, and the aggression that both men and women exercised. The
researcher administered 570 surveys to students, 3 interviews to students of each faculty, and
3 interviews to teachers of each faculty. Also, 22 students participated in focus groups to
discuss the issue of violence in the UAM. Meráz was able to find that students agreed that
teachers exercised despotism and abuse of power, which students could not or, rather, dare
not do anything. The percentage of students who had been victims of UAM violence varied
between 64 and 69%, which meant that 7 out of ten students have been victims of some kind
of violence within the university space. Psychological aggression occupied the first place of
incidence, since six of every ten students had experienced insults, shouts, threats,
disqualifications, humiliations, marginalization, gossip, blackmail, rejection, discrimination,
bribery, and abuse of authority.
After this, there was physical aggression, where 2 out of 10 students said they had
been victims of blows, shoves, kicks, and knocks with objects. Finally, sexual violence was
recorded, in which, one of every ten students had been the victim of sexual insinuations,
harassment, touching and even sexual violation within the unit. The patrimonial violence and
violence by new technologies was recorded below 1% among the university community. As a
conclusion, the author was able to state that violence is part of the coexistence among
university students, but it is recognized as a given in the coexistence of teachers and students.
The second academic source is “Associations of Students' Self-Reports of Their
Teachers' Verbal Aggression, Intrinsic Motivation, and Perceptions of Reasons for Discipline
in Greek Physical Education Classes” a research paper written by Alexandra Bekiari,
Dimitrios Kokaridas, and Kimon Sakellariou in 2006. This research examined the
associations among teacher‟s verbal aggressions as perceived by students and student‟s
intrinsic motivation and reasons for discipline. The participants were 265 adolescent students
from 10 secondary schools in the central region in Greece. The method used by the

researchers were questionnaires applied with each participant. The first questionnaire was the
Verbal Aggressiveness Questionnaire designed to assess students‟ perceptions of physical
education instructors‟ verbal aggressiveness. The questionnaire was structured according to
the theoretical basis formulated by Infante and Wigley (1986) and comprised of 8 items
describing verbal aggressiveness (e.g., “insults toward students”, “negative judgments on
students‟ ability”). Participants were asked to respond on a 5-point Likert-type scale from 1
to 5, anchored by 1 = strongly disagree and 5 = strongly agree. A second questionnaire for the
Reasons for Discipline Scale, was used in order to measure perceived coaches‟ domination
style. This short version consisted of 6 items describing autocratic control and 5 items
describing democratic control. Responses were given on a 5-point Likert-type scale (1 =
strongly disagree, 5 = strongly agree). The third and final questionnaire was the Intrinsic
Motivation Inventory, which sought to identify the level of commitment and interest students
had with their studies and assignments. The researchers conclude that teacher‟s verbal
aggressiveness was exercised by teachers who were autocratic, and they did so to discipline
and correct their students. They also notice this aggression had negative effects in student‟s
motivation and dedication in the classroom.
The third academic source is “Violence in the University Campus: The case of
National University of Colombia”. This thesis made by Diana Amortegui Osorio, in 2005.
This research was written to know the beliefs, perceptions, attitudes and practices that
students have in terms of aggression. The participants were 500 active students at a university
in undergraduate programs. The method used was a survey, which collected information as
gender, age and the faculty of each student, etc. The researcher found that 32,8% were
aggressors type 1 (individuals who intimidates and mocks others) and 12,7 were aggressors
type 2 (individuals who damages property and jeopardizes integrity). The highest aggressions
were aggression by gender, by age, by marital status, by faculty, by academic average, and by
sexual intimate couples. The study found “Acceptability of forms of aggression on campus”
as 32.9% of non-aggressors as a very acceptable means of the students to express their
opinions and needs. Shouting in front of the offices of the directives was qualified as
acceptable by 9.2% of participants type 1 and by 3.9% of aggressors type 2. The conclusion
of this thesis is that aggressors tend to be males, which agrees with other studies in which it
was found that most of the participants are male adult.

The Fourth academic source is “Attitudes Justifying Aggressive and Violent Behavior
in University Students of the City of Medellin” this thesis was written by Diego Castrillón
and Fernando Vieco in 2001. This research sought to analyze how students justify their
actions of aggression. The participants were 500 students, 258 women and 242 men, from
Antioquia University, National University of Medellin, as public universities, and
Universidad Cooperativa de Colombia as private. The type of this research is descriptivecross-sectional, since it observed the distribution and possible association of the degree of
aggression by sex and university in the students subjects of study. A quantitative research
design was used to measure the magnitude of the problem under study using score scales
whose averages were compared between categorical sex and university variables. The
researchers found that there is no change in verbal aggression in terms of genre, their indirect
aggression is moderate, and also there is not big change in terms of University: public or
private. In addition, they concluded that the participants of the sample justify aggressive and
violent behavior in specific situations and with particular objectives, such as the obtaining of
socially valued benefits and the expression of the state of mind.

Literature Review
Verbal aggression
Verbal aggression is defined as behavior that is intended to harm another individual
who does not wish to be harmed. Now what looks like aggression from one point of view
may not look that way from another, and the same harmful behavior may or may not be
considered aggressive depending on its intent. Intentional harm is, however, perceived as
worse than unintentional harm, even when the harms are identical. In terms of verbal
aggression, it includes different acts such as bad words, insults, anger, sarcasm and other acts
that make or produce a psychological pain (Sameer & Jamia, 2007).
Also, verbal aggression has been defined as “using verbal and nonverbal
communication channels in order, minimally, to dominate and perhaps damage or,
maximally, to defeat and perhaps destroy another person‟s self-concept” (Roca, 2009, p.29).
There are means of being verbally aggressive, such as: character attacks, competence attacks,
insults, maledictions, teasing, ridicule, profanity, threats and nonverbal indicators.
Additionally, Rocca (2009) maintains that there are many negative effects caused by verbal

aggression, such as having one‟s feelings hurt, being angry, destruction of relationships and
self-concept and feeling embarrassed in social contexts.
To Infante and Wigley (1986), verbal aggression is a message behavior which attacks
people in their concepts, manners, attitudes, in order to produce psychological pain. It is a big
problem and a destructive way of communication and is a worthy problem in classrooms.
Aggressors use verbal to influence the receiver forcing them in physical and psychological
humiliation. this means, verbal aggression is not only one act it is a joint of types of
aggression, two are constructive and two are destructive. (Infante, 1995).
On the other hand, verbal aggression in some contexts has been seen as normal, as
people may accept it as a motivation to obtain or achieve a goal. As Infante (1995) supported
in three aspects, the first one, refers to motivate personal behavioral change and it can be
reflected in militaries and in athletics; the second one is related when heat of highly
competitive situations is acceptable; and finally, when verbal aggression serves a useful
function because delete physical aggression. Nevertheless, most people are using verbal
aggression with negative purposes. The following two sets of aggression types show the
differences between constructive verbal aggression and the destructive one; the two
constructive types of verbal aggressions are assertiveness and argumentativeness.
Assertiveness is defined when the aggressor tends to be dominant, ascendant, and forceful
whereas, argumentativeness is defined as controversial, when the aggressor defends or
presents a position. The two destructive types of verbal aggressions are hostility, which
happens when people express negativity, irritability, resentment, etc., and aggressiveness as
well, takes place when the individual's self- concept is attacked causing psychological pain.
Another aspect is the reasons of people make verbal aggression. One of these is
people are genetically aggressive, it is a genetic predisposition that people have. Another
reason is when people emit a message and they have the choice to be or not be aggressive. In
this regard, Infante (1995) states a few reasons of verbal aggression: (a) psychopathology
when people hurt someone because they remind that person hurt them, or maybe a similar
situation; (b) disdain, when people show hate towards particular individuals as a result of
their personal opinions or views; (c) social learning, when people have incorporated verbal
aggression directly or indirect as part of their socialization; and (d) argumentative skill
deficiencies, when people attack others on a personal basis when being frustrated or upset.

Perception
Initially, the concept of perception had been designed in psychology by Vargas
(1994) who claims the perception can be determined as a cognitive process of consciousness
that recognizes the interpretation and significance for the elaboration of judgments about
sensations given by the physic and social environment. Additionally, perception is regarded
as a cognitive process of consciousness which identifies, interprets and gives meaning to
elaborate moral judgment around social environments, these understandings help people
interpret the stimuli received into meaningful knowledge and to act in a coordinated manner.
“APA dictionary of psychology”.
Similarly, Parkinson (2015) defines perception as a social schema that a person has
about someone, something or an event. It contains elements, such as traits, adjectives, effects
that are given by the image and all the analyzes that can be presented in words or linguistics
terms. In the same way, and following the psychology field, it is important to note that most
of the social psychologists have theorized that perceptions are mental structures called
“Schemas” that result from a mental process in which people make categorizations about all
that they perceive in their everyday life (Delamater, Myers & Collect, 2015). Furthermore,
those schemas can provide the way in which all the information is organized and used in
order to demand and answer in a social world. Moreover, it is relevant to note that schemas
also give a base for making interpretation and inferences about a particular stimulation or
situation, such as an aggression or an aggressive attitude by other person or entity
(Bodenhausen & Morales, 2003).
Additionally, Delamater, Myers and Collect, (2015) indicate the typology of
schemas that a person could get through perception:
-

Person schemas: They are mental interrelations that describe the personalities of other
people. They can apply to a specific person, and also towards a kind of individuals, such
as students, teachers, workers and so on. These kinds of schemas can help people to
predict and to have beliefs about how others will react in face to new situations. Most of
these schemas are implicit, it means, the person who has certain schema, is not aware of
its existence.

-

Self-schemas: These are the mental interrelations that make order in our self-conceptions,
or in our own characteristics. For example, if a person thinks that he/she is a “hard
worker” it is very probably that he/she will act accordingly. With this kind of schemas,

people can describe and characterize themselves, but also can limit their personality and
attributions.
-

Group-schemas: these types of schemas are also known as stereotypes and are related to
all the members of a particular social group, such as a city, a country, a race or a
community. Stereotypes create mental illustrations about the typical behaviors and
attitudes of a social group. In the same way, it is meaningful to note that the majority of
stereotypes cause effects in some social categories, because they encourage assumptions
that are not always true.

-

Role schemas: They are in charge of describing the attributes and behaviors of people that
have a particular role in a group. It is more usual in occupational contexts, for instance, it
founds role schemas in nurses, cab drivers, store managers and so on. For example,
people say that teenage students are lazy and unrespect, and it can be categorized as a role
schema in this kind of context.
Therefore, these categories of schemas can be used for defining characteristics,

indicating personalities, generating inferences about people, things or events, judging
attitudes or making interpretations around behaviors, in this specific case, aggressions.
On the other hand, it is essential to revise the probable effects that social perceptions
or schemas implies in terms of the victim´s behavior around verbal aggression. The
perception that someone has about something can automatically activate and influence
behavior (Ferguson & Bargh, 2004). Social psychological research stated that perception
work as stimulus for activating of semantic and lexical elements that are related to how the
information is being perceived Also, making use of socio-psychological methodologies,
researchers have discovered that when a person sees a member of a social group, he or she
automatically activate their “perception or schemas” memory, for example, if someone see an
adolescent, the information or schemas that the individual has about these group, adolescents,
is activated, and this perception starts to connect that information with the person. It can
include stereotypes, behaviors, beliefs and expectations.

University Students
Universities strive to offer meaningful support to their students, but this task turns out
to be a demanding endeavor as a result of the great variety of students who attend them. They
do so as their quality and stability are linked to the achievement of positive educational

outcomes thanks to the satisfaction and well-being of their students (Bahr, 2010). For that
reason, university policymakers and administration use certain markers to identify
characteristics or traits in university students. In 2014, the Center for Community College
Student Engagement in USA offer a number of attributes most university students have
nowadays. Initially, university students juggle priorities, as they attend classes and study
while working, caring for dependents, and struggling to balance personal, academic, and
financial challenges. Also, these students have difficulties when reaching their work,
professional, and personal goals. This is so as a result of conflicting interests, lack of time,
and fewer opportunities to make decisions. Besides, university students tend to be
underprepared, as they need needed developmental support in more than one literacy. Some
of these literacies are academic, mathematical, and technological.
To Harvord (2010), university students tend to move from a dualistic perception of
the world to a multiplistic view, to a relativistic view, and finally to personal commitment
within the context of relativism. These students expect teachers to explain the "correct" or
"right" answer to problems and they tend to believe their job is to identify and memorize the
right answers from the explanation. University student seems prepared to accept any answer
from a college authority. However, they gradually grow to accept multiple answers, the
correctness of anyone of which may depend on context. At the end, they figure out that all
values, decisions, and choices are relative.
Another aspect to consider, according to Hendel and Harrold (2007), four types of
students were stablished. The first one is an academic student, who is a student who assigns
greatest importance to new ideas and the pursuit of knowledge for its own sake. He/she
generally aspires to the cultivation of intellect and higher education institutions are really
important to achieve personal development. The second one is a collegiate student who gives
the greatest attention to extracurricular activities at a higher education institution. The
collegiate type of student believes that participation in campus life and activities is as much
important as academic work and progress. The third one is a vocational student and he/she
perceives college as a necessary step in achieving their goal of a better paid career. For them,
practical work experience is more important than intellectual discussions. Finally, the fourth
type is the non-conformist student who feels the lowest identification with higher education
institution, because they think more about their individual interest and styles (Also, see
Tamulienė, 2014).

METHODOLOGICAL FRAMEWORK

Paradigm, approach and type of study
In terms of paradigm, this research project was part of the interpretative paradigm,
which went back to the ideas of authors such as Dilthey, Rickert and Weber (1997), among
others, who belong to schools of thought such as phenomenology, symbolic interactionism,
ethnomethodology and qualitative sociology. These humanistic-interpretative perspectives
concentrated on the analysis of the meanings of human actions and of life in society. For this,
they used qualitative research techniques (Hernández, Fernández & Baptista, 2010).
For Schuster, Puente, Andrada and Maiza (2013), this paradigm, rather than providing
causal explanations, tried to interpret and understand human behavior from the senses and
intentions of the subjects that intervene in the educational scene. The followers of this
orientation focused on the description and understanding of what was unique and particular to
the subject rather than to the generalizable; accepting that reality is multiple, holistic and
dynamic.
In terms of approach, this research project adhered to the qualitative approach, in
which researchers examined their objects of study in their natural environments, trying to
make sense of them according to the meanings that people give them (Denzin and Lincoln,
1994). As a result, qualitative research involved the use and collection of "a variety of
empirical materials (personal experiences, life stories, observational, historical, interactive
and visual texts), which describe routine and problematic moments and meanings in the life
of the individuals"(p. 2). For Creswell (2007), it is a means for the exploration and
understanding of the meaning that individuals or groups give to human or social problems.
The research process involves questions and emerging procedures, data collected in the
context of the participants, inductive analysis of particularities to general topics and
interpretation of the data through the same researcher.
When discussing qualitative studies, Merriam (2002) argues that they focus on
understanding how participants give meaning to a situation or phenomenon through the use
of the researcher as the main instrument, induction as a central strategy and description as the
final product. In these studies, researchers seek to discover and understand a phenomenon, a
process through the perspectives and worldviews of the people involved. Ultimately, this type
of study is interested in describing how people give meaning to their lives and experiences.

Finally, in terms of type of study, this research project was assumed as a descriptive
study. Ander-Egg (1995) argues that descriptive studies "consist fundamentally in describing
a phenomenon or a situation, by studying it in a given temporal-spatial circumstance" (p.34).
For Ander-Egg, these studies allowed the construction of a framework from which a
subsequent problem could be theorized or a diagnosis, could be made in order to establish
essential deficiencies or suggest subsequent actions. When talking about these studies, Cerda
(2002) emphasizes that they seek to represent, reproduce or represent the most characteristic,
distinctive and particular aspects of people or situations; that is, the properties that make them
recognizable. For him, the objectives of this type of study vary from globally characterizing
an object of study, determining the context in which it is presented until establishing parts,
categories or classes that compose it, pointing out differences between them. On the other
hand, Bisquerra (2004) affirms that descriptive studies have the purpose of referring
situations, events and facts, saying how they are and how they are manifested. In qualitative
research, descriptive studies "look for data consistent with perceptions, beliefs and opinions
that participants express from their experiences and experiences in a particular context" (p.
285).

Population and sampling
For Del Cid, Méndez and Sandoval (2011), population or universe is used when
referring to the totality, both of the selected subjects and of the object of study. In other
words, population or universe is the complete collection of all the elements (people,
institutions, etc.) to study. However, when a population is very large or when it is not
necessary to cover it completely, instead of investigating all its elements, a sample is
calculated. In qualitative studies, the sample is "the group of people, events, communities,
etc., on which the data will be collected, without necessarily being statistically representative
of the universe or population being studied" (Hernández, Fernández and Baptista, 2014, p.
384). In this regard, Del Cid et. al. argue that there are two major types of sampling:
probabilistic and non-probabilistic. The first refers to the type of sampling in which there is a
probability that each of the members of the population is selected as part of the sample. On
the other hand, in non-probabilistic, selection is made by prior knowledge of the subjects and
it is the researcher who decides to reach one or the other, according to his/her criteria.
In this qualitative-descriptive study, the sample was not probabilistic or directed,
since it was guided by one or several purposes that depended on reasons related to the

characteristics of the research. Specifically, this research project used convenience sampling
(participants are selected because they are accessible to the researcher or because they are
easy to recruit, Del Cid et al, 2011) and purposive sampling (the researcher selects the sample
according to the research objectives or questions, Del Cid et al, 2011). Additionally, when the
situation demands it, snowball sampling is used (the selection of key participants who know
in some detail the topic that is to be investigated and which may refer to subjects directly
involved with it, Del Cid et al., 2011).
The population in this study were 39 students of La Salle University, studying
bachelor's degree in languages, 27 joined in the afternoon schedule and the others 12 belong
to night schedule. These participants are in different semesters; 7 of them in second semester,
24 of them in sixth semester and 8 participants are in tenth semester. In regards of genre, the
majority of participants were women; 30 females and 9 men. Considering the age, 18 of
participants are 16 to 20 years old, others 15 are between 21 to 25 years old; therefore, 5
participants are 26 to 30 years old, finally, there is one older than 30 years.
Data collection
In this research project, one data collection technique and instrument was used in
order to answer the questions and achieve the objectives. Specifically, the technique was a
survey while the instrument were questionnaires. As a data collection technique, Arias (2012)
defines the survey as a technique that "seeks to obtain information that provides a group or
sample of subjects about themselves, or in relation to a particular topic" (p. 72). For him, the
questionnaire is a basic instrument, whose realization was done "by means of an instrument
or format containing a series of questions. It was called a self-administered questionnaire
because it must be completed by the respondent, without the intervention of the interviewer"
(p.74). The selection and elaboration of the type and number of questions (open, closed or
mixed) are matters that Arias advises to carefully review so that they consult exactly what
was sought to be known or measured with the study (See appendix 1 to have a look at the
survey).
In this regard, Bernal (2010) advises researchers to consider eight suggestions for the
design and implementation of questionnaires. These suggestions were:
- Being clear about the problem, objectives and/or hypothesis of the investigation,
- Knowing the characteristics of the population under study,
- Inquiring about the existence of a previous questionnaire about the study topic,

- Determining the type of questions that will be formulated,
- Preparing the questions and ordering them,
- Preparing an initial questionnaire and proving it, and
- Writing the final questionnaire.
Data analysis
Following Gil (1994, as cited in Bisquera, 2004), this research project understood data
analysis as "a set of manipulations, transformations, operations, reflections and verifications
made from data with the objective of extracting relevant meaning regarding a research
problem"(p.153). This process of meaning extraction contemplated three key moments: (1)
data reduction, (2) data representation and (3) interpretation of the data. The reduction of the
data implied simplifying and grouping the data recorded in the collection instruments through
their categorization, coding, synthesis and grouping. On the other hand, the representation of
the data sought to establish relationships or interactions between the categories and the
established data through graphs / diagrams, matrixes or network systems. Finally, the
interpretation of the data was oriented towards the understanding or explanation of patterns,
trends or regularities found in the relationships or interactions of the categories and codes
analyzed (Rodríguez, Gil and García, 1999).
Now, this research project considered the differentiated, but complementary
management that authors like O'Leary (2004) or Norton (2009) discuss about the analysis of
quantitative (numbers) and qualitative (words). For the analytical treatment of quantitative
data, O'Leary advises the use of descriptive statistics, since this was an effective mechanism
to summarize the basic features of information through frequency counting (percentages and
averages in tables or graphs), central tendency (mode, medium and median) and dispersion
(range and standard deviation). On the other hand, working with qualitative data required at
least thematic analysis, which allowed researchers to review the information, take notes about
it and began to discover patterns (recurrent trends) and develop themes (groups of categories /
codes with meanings). Similar). Among other things, Norton explains that the thematic
analysis involves six essential steps or phases: immersion in information, generation of initial
categories, elimination of imprecise categories, union of similar categories, revision of final
categories and establishment of patterns and relationships.

FINDINGS AND DISCUSSION
Open-ended section of the survey
The analysis of the open-ended section of the 39 surveys shows the following results in
terms of the three main a priori categories of this study: Verbal aggression, perceptions, and
university students.
Verbal aggression
The first theme makes an abstract of participant‟s experiences and their understanding
of what is verbal aggression and how it is present in their academic context. Results indicates
that verbal aggressions in students are felt by teachers, in their voice tone, way of
participation and comments in the student´s presentations, when teachers expose the mistakes
that students have, also when teachers laugh about student´s opinions. According to (Roca,
2009, p. 29), there are means of being verbally aggressive, such as: character attacks,
competence attacks, insults, maledictions, teasing, ridicule, profanity, threats and nonverbal
indicators., the type of aggression most representative is coarseness between students.
According to Sameer & Jamia ( 2007) it was evidenced that the verbal aggression it
is perceived acts such as bad words, insults, anger, sarcasm and other acts what affect the
emotional part of the people, for instance, with the samples taken from surveys (See Excerpt
1), many participants say verbal aggression in the classroom is related with, coarseness,
taunts, sarcasm, offensive words and bad comments. In addition, they describe that in some
cases, the verbal aggression is perceived when teachers increase their voice tone, make
judgements about students‟ opinions and impose a superior role. On the other hand, most of
the participants assert that students make some verbal attacks when they disagree because
their opinions and behaviors, students used to criticize the performance in the other‟s
language learning; also, they create groups of rivalry for doing taunt and making someone
inferior. See examples of comments from respondents in Excerpt 1:

Excerpt 1
Verbal aggression survey, open section.
Participant A- male, 6th
Participant B- female, 2nd
semester.

semester.

Participant C- female, 10th
semester.

“during the French class, I “when I´m in groups, they

“The last semester i had a teacher

don´t get good scores, a said bad words, or they

who said bad words all the time,

classmate

made

a

bad discriminate others”.

he did not greet, and never said

comment aloud about me, in

good bye, and all time he has an

the class.

angry face”.

Participant D- male, 2nd

Participant E- female 6th

Participant F- female 10th

semester.

semester.

semester.

“when a teacher said my “when I have questions

“when I’m in an academic space

mistakes to all class or he and I go to the

and other students arrive to

humiliated me with obvious administrative area and

interrupt with noise, when also a

opinions that for me are not they answer in a rude way,

teacher does not understand that

so clear”.

making me feel

I’m tired and make rude

uncomfortable and other

comments in front of the class

times they do not answer”.

because of this situation”.

Perceptions
As a result of this, verbal aggression between students, is perceived by coarseness,
mockeries, voice tone, when they make aggression and rumors to other one. In the case of
women, is possible to say that they find situations of verbal aggression when other people
make sexual insinuation, also, how people relate their appearance with their cognitive
abilities. Additionally, students find as verbal aggression when others give each other
nicknames.
On the other hand, the students have the perception that verbal aggression is caused
by teachers when they use strong or rude vocabulary, correct the student‟s works, think the
student doesn‟t have the skill to learn and produce new knowledge, react in a bad way when
students arrive late in classes, and also, when teachers do not respect the student‟s opinion,
making mockeries about them and saying that they aren‟t able to be in the semester in which
they are. Another important thing that the participants point, is when teachers make

comparisons between students about their scores and thematic knowledge, finally, the
participants perceive a lot of sarcasm by teachers in their classes.
Consequently, another perception about verbal aggression that students have is when
the teacher is insulted by students in their classes. Most of the participants say that, even
though they do not use to attack their teachers, they have seen some attacks from their
classmates to their teachers, which includes coarseness, increase of student‟s tone of voice,
insults, lack of respect in their way of talking to teachers, or bad comments and mockeries
about the way teachers develop the classes. Following the ideas form Vargas (1994) about the
perception of classroom aggression as cognitive process, which helps to understand and
elaborate a judgment around the social environment, as it was demonstrated in the examples
of excerpt 2.
Excerpt 2
Perceptions of university students survey, open section.
Participant G- female, 2nd

Participant H- male, 6th

Participant I- male, 10th

semester.

semester.

semester.

“when the teacher or a

“I perceive mockeries, irony,

“when a student has as a

classmate raise their voice to

or bad words from my

habit sabotage the class,

refer to another person, or

classmates and the teacher

making bad jokes or

even when they speak about

shows indifference to the

comments about the teacher

another person criticize for

reality and the context of

or classmates. When students

their economic situation,

each student. Apart the

make insults among them.

race, religion, believe or

contemptuous comments

another aspect.

from some teachers, the
attitudes that they take in the
academic space because of
personal differences and this
could change the class. It can

happen among classmates”.
Participant K- male, 6th

Participant L- male, 2nd

Participant M- male, 10th

semester.

semester.

semester.

“by rumors, bad attitudes,

“when the teacher acts in a

“when

and mockeries among

presumptuous way or maybe

participate in class, and I

groups, uncomfortable

arrogant attitude, when they

made all my effort and I

situations.

think that we know all

make a mistake and all

because “it is supposed that

students laugh about that, or

we had already seen that

in language classes I can not

topic before”.

pronounce well a word and

I

am

scared

to

my teachers do not have
patient and they get upset”.

University students
Therefore, according to Hendel and Harrold (2007), there are some types of students
at university, such as academic students (see on literature review, type of students), who are
worried to produce new knowledge, ideas and thoughts. Another student‟s type are the
collage ones (see on literature review, type of students), those undergraduates are interested
in extracurricular activities, finally there are vocational students (see on literature review,
type of students), who want to learn from practice; these types were found in this academic
project research.
In other words, the majority of students found themselves as “academic” ones,
because, they take a vital importance in creating new ideas and seeking knowledge by their
own. At the same time. Another smaller group of participants describe themselves as
“collegiate” type, because they demonstrate a big importance in extracurricular activities as
they do in academic ones. They point out that having a social life and an active participation
in outside activities with their classmates are relevant elements for a good performance in

their academic activities and for the reaching of their life goals, as it was evidenced in the
examples in excerpt 3:
Excerpt 3
University students survey, open section.
Student A- Female, 6th

Student B male, 2nd semester.

Student C Female, 10th

semester.
“I

point

semester.

myself

as

a “I think all areas at the “I point myself as a student

disciplined student, I always university

are

really that wants more practice

search the way of learn in a important, the extracurricular classes than academic ones,
different way day by day, i activities

have

the

same the practice classes are more

think is really important the importance than the academic important than theory, I feel
process that is develop at the ones, this process help me to we
university, because from this achieve my goals”.

learn

more

making

interactive activities”.

the exigence is higher, ask
for

certificates

language

make

about
us

more

conscious about our process
of learning

Closed-ended section of the survey
The analysis of the open section of the 39 surveys shows the results in relation to the
three a priori categories of this study: Verbal aggression, perceptions and university students.

Verbal aggression, closed section, survey.
from those following categories choose, by those who had been verbal insult you?
Teachers
Director (Dean, program director)

Students
Administrative area
Tutors
University staff (cafeteria, stationery shop)

Figure 1. Agents of verbal aggression, Survey, number of question 2.1, students of bhachelor
degree, at la sale university in 2nd, 6th,10th semester.

The analysis of the section in the questionnaire showed that the 43.6%, of students
perceive the verbal aggression in the way they feel attacked by others. Another perception
that students have is 25.6% has been insulted by teachers, 15.4% by university staff as
(cafeteria, stationery shop) finally 12.8% by administrative workers. These result are
connected to Rosalia Carrillo (2015) who stated in her thesis “six of every ten students have
experienced insults, shouts, threats, disqualifications, humiliations, marginalization, gossip,
blackmail, rejection, discrimination, bribery, and abuse of authority” (p. 95).

From who you perceived the verbal aggression?
Student to another student

2.4.1

2.4.2

Teacher to a student

2.4.3

2.4.1. Bad words
2.4.2. Sarcasm or irony
2.4.3. Rumors or false juices
2.4.4. Personality insults
2.4.5. Context insults
2.4.6. Academic knowledge insults
2.4.7. Physical appearance insults.

2.4.4

2.4.5

Student to a teacher.

2.4.6

2.4.7

Figure 2. Co-relation between type of verbal aggression and agent.
Replies of participants about verbal aggression point out that the highest attacks come
from the coarseness between students. Also, these attacks emerge from rumors and
personality struggles, contextual confrontations, and offenses about physical appearance.
Additionally, another high score is attacks from the teachers to students using sarcasm and
knowledge offenses.
Perceptions survey, closed section.
In which situations is evidenced the verbal aggression?
I don´t mind.

I feel insulted

I feel upset.

2.6.1
2.6.2
2.6.3
2.6.4
2.6.5 2.6.6
2.6.7
2.6.8
2.6.9
2.6.10
2.6.1 A teacher speaks aloud when he talk to the student.
2.6.2 It works in groups and a partner uses sarcasm and irony.
2.6.3 In the classroom a student calls others by nicknames.
2.6.4 In the classroom the teacher constantly makes fun of my opinions.
2.6.5 In the classroom the teacher makes fun of the opinions of my classmates.
2.6.6 A student wants information in the university‟s offices and receives sarcastic answers.
2.6.7 It makes a presentation and the teacher makes derogatory comparisons.
2.6.8 It makes a presentation and his classmates make offensive comments.
2.6.9 A student asks about the subject because he does not understand and receives mockeries
from his others classmates.
2.6.10 A student does not respect his partner‟s opinion.
Figure 3. Evidence of presence of verbal aggression. Survey, question number 2.6, students
of bhachelor degree, at la sale university in 2nd, 6th,10th semester.

The opinion of the participants about the frequency of some situations that they had
felt shows the most aggressive situations are when students are working in groups and the
others use irony and sarcasm. Also, this situation emerges when students‟ express degrees of
disagreement with the teacher´s opinions. Another case is when students laugh at each other
when they ask questions, mainly because a student did not understand the topic. Finally,
verbal aggression appears to manifest when students go to the administrative area to ask
questions and the staff answers with sarcasm or disdain.

University students survey, closed section.
Of the following types of students with whom you feel identified

Academic student
Collegiate student
Vocational student
Unconformity Student

Figure 4. Types of university students. Survey, question number 2.7 students of bhachelor
degree, at la sale university in 2nd, 6th,10th semester.

The figure number 4, shows that participants are identified as “Academic students”
which 51,3% of them, choosing it because they designate more importance to new ideas, they
search more knowledge, and they develop their personal growth in their academic life. The
second highest score was 23,1% of participants, who said they are college students because
they want more the extracurricular activities, than the curricular ones, they felt that those
activities are more important for them and for their personal improvement. The last one, with
a 20,5% of participants, they felt as vocational students because they think that the university
is just a requirement to achieve their personal goals, for them is more important their work
experience than the intellectual part of the university.
Results, in both the open and closed sections, suggest that verbal aggression and its
different types of attacks are perceived as normal situations among students, because a higher
percentage of the participants shared their experiences in which, the aggression attacks by
others students are not relevant to them. In the same way, the participants said as well that
verbal aggression at university is more evident by teacher‟s attacks than students´ ones; it
gives a different view and hypothesis of research.

CONCLUSIONS
In relation to the research question, results suggest that students experience and
perceive verbal aggression attacks with each other as quotidian expressions but, when they
asked about occurrences by teachers, they noticed those teacher‟s comments affect them
seriously. Additionally, in connection to the research objectives, findings show that verbal
aggression is a normal treatment among students; they had standardized the verbal
aggression, because they think it is a normal process of growing up, the evidences that
surveys indicates in terms of verbal aggression among students are perceived as colloquial
language, as a result of normal language of communication among them.
Moreover, the perception that students have around verbal aggression it is not well
defined by themselves; at the moment they need to answer or talk about it, participants appear
to be unsure and confused. When the participants had to carry out the open and close parts of
the survey, a little group of them wrote in the closed section that they never perceive any
situation of verbal aggression by others at the university. However, most participants
indicated after the open-ended section, that they perceived verbal aggression by others, with
their classmates, as they are attacked by other students as well as by their teachers.
Furthermore, participants consider this kind of violence as normal treatment among
them. Nonetheless, when they are facing situations with teachers, they regarded them as an
attack caused by the way they talk or express their ideas in front of their students. Also, when
they increase their tone of voice, which makes students felt uncomfortable. Additionally, the
participants of this research indicated a big emphasis on what they feel about verbal
aggressions. For them, it seems it is not a problem that a friend calls them nicknames or
makes fun of them, but if a teacher does, they instantly feel verbally aggressed. This may
suggest there is a connection between social roles and group dynamics, for instance students
that accept a verbal aggression as a group are not going to have communicative problems
because they perceive bad words as normal among them, and this allow a real connection
with other groups.
Additionally, it is important to note the relevance of the different situations in which
students feel aggressed. Participants perceived that the existence of aggression is more in the
classroom environments than outside, primarily, when they are in curricular activities, such
as presentations or discussions, in which, they feel that the others do not do respectful

opinions or comments about the other‟s knowledge, notions or beliefs. These kind of
situations is caused by the way of the others express their comments, for instance, when
classmates or teachers talk with sarcasm and irony. This kind of situations probably implies
one of the reasons of students often feel afraid of saying what they feel, think or believe,
attributable to, students feel uncomfortable at the moment they need to talk.
Results of this study suggest that further research needs to be done based on the
previous results and conclusions are a probability of the affection in the foreign language
learning process of students who are affected. Also, it seems that university teachers and
students try to be conscious of possible consequences of verbal aggression; they ought to
avoid standardizing this type of issues and the relevance of taking them seriously. Finally, it
is recommendable that the university teachers recognize and give the students opportunities
to make feedback around teacher´s performance.
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APPENDIX 1
UNIVERSIDAD DE LA SALLE
FACULTAD DE CIENCIA DE LA EDUCACIÓN
PROGRAMA DE LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y
FRANCÉS
ESTRATEGIA 1 DE RECOLECCIÓN DE DATOS: ENCUESTA
Estimado(a) estudiante:
El presente cuestionario tiene como propósito recoger información sobre la agresión verbal
que se presenta en los estudiantes de la universidad de la Salle, y la percepción que tienen de
la agresión verbal que se presenta dentro de su entorno académico. El cuestionario està
dividido en dos secciones, en el cual le pedimos concentrar su atención de manera que la
respuesta se emita sea fidedigna y confiable. Igualmente, le pedimos responder todas las
preguntas sin excepción para emplear su inestimable información sin excepción alguna. Sus
respuestas serán analizadas por jóvenes investigadores quienes se encuentran en proceso de
desarrollo de sus trabajos de grado en el Programa de Licenciatura de Lengua Castellana,
Inglés y Francés de la Universidad de La Salle. Los resultados y su discusión serán tratados
de manera confidencial según estándares éticos propios de la investigación educativa.
¡Muchas gracias por
su valiosa colaboración!

INFORMACIÓN DE IDENTIFICACIÓN


Nombre:



Localidad de residencia:



USAQUÉN-

SUBA-

CHAPINERO-

TEUSAQUILLO-SANTA

FE-

BARRIOS

CANDELARIA-LOS

UNIDOS-

ENGATIVÁ-

MÁRTIRES-

PUENTE

ARANDA- FONTIBÓN- KENNEDY- ANTONIO NARIÑO- SAN CRISTÓBALRAFAEL URIBE- TUNJUELITO- CIUDAD BOLÍVAR- BOSA- USME.


Estado civil:



Género: F ____ M



Semestre que cursa 1-3 __



Jornada: Diurna ____ Nocturna ____

SOLTERO ____ CASADO _____ UNIÓN LIBRE ____
Edad: 16-20 ___ 21-25 ___ 26-30 ____ MÁS DE 30 ____
4-7 ___ 8-10 __ ¿Es repitente? SI _ NO ____

INSTRUMENTO 1. CUESTIONARIO.
SECCIÓN 1 AGRESIÒN VERBAL
1.1. Mencione en qué situaciones dentro de la universidad ha sido usted agredido
verbalmente.

(Pregunta abierta o no estructurada)

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

1.2.

Defina

cómo

usted

clases.

percibe

una

agresión

verbal

en

el

salón

de

(Pregunta abierta o no estructurada)

___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

1.3. Describa cómo usted percibe una agresión verbal de un estudiante hacia otro
estudiante en el aula de clases.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

1.4. Describa cómo usted percibe una agresión verbal de un profesor hacia un estudiante
en el aula de clases.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

1.5. Describa cómo usted percibe una agresión verbal de un estudiante hacia un profesor en el
salón de clases.
___________________________________________________________________________
___________________________________________________________________________
___________________________________________________________________________

SECCIÓN DOS
2.1. De las siguientes categorías seleccione, ¿ por parte de quienes ha sido usted
agredido verbalmente?
Docentes

{}

Directivos (Decano, director del programa, etc.){ }
Estudiantes

{}

Administrativos (Secretarias)

{}

Tutores

{}

Empleados (Cafeteria- papeleria- oficios varios) { }
2.2. De los seleccionados anteriormente con qué frecuencia lo agreden verbalmente
siempre

[]

Frecuentemente

[]

A veces

[]

pocas veces

[]

Nunca

[]

2.3

Con

qué

frecuencia

categorías

ha

sido

usted

agredido

en

las

siguientes

(Pregunta cerrada o estructurada de escala - Tipo Likert).

Valore las siguientes formas , siendo 1 nunca, 2 pocas veces, 3 a veces 4
frecuentemente y 5 siempre.
2.3.1. Groserías.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.2. Sarcasmo e ironía.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.3. Chismes o juicios inciertos.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.4. Ataques a su personalidad.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.5. Ataques a su contexto.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.6. Ataques acerca de sus conocimientos académicos.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.7. Ataques respecto a su aspecto físico.

1 __ 2 __ 3 __ 4 __ 5 __

2.3.8. ¿Otra? ¿Cuál? ____________________

1 __ 2 __ 3 __ 4 __ 5 __

(Elaboración propia).

2.4 Por parte de quien usted siente que sucede las siguientes agresiones:
Estudiante a

Profesor a

Estudiante a

estudiante

estudiante

profesor

2.4.1. Groserías
2.4.2. Sarcasmo e ironía
2.4.3. Chismes o juicios inciertos
2.4.4. Ataques a su personalidad
2.4.5. Ataques a su contexto
2.4.6.

Ataques

acerca

de

sus

conocimientos académicos.
2.4.7. Ataques respecto a su aspecto
físico
2.4.8. ¿Otra? ¿Cuál?
____________________
(Elaboración propia).

2.5. De acuerdo a la siguiente escala, seleccione uno de los siguientes enunciados con el
cual usted se siente más identificado.

Enunciados:
1.

No se parece a mi

2.

Un poco parecido a mi

3.

Algo parecido a mi

4.

Muy parecido a mi

5.

Completamente parecido a mi

2.5.1 Mis amigos dicen que yo discuto mucho. (_____)
2.5.2 Yo no puedo entrar en argumentos cuando las personas están en desacuerdo conmigo.
(______)

2.5.3 Yo respondo vulgarmente a mis amigos cuando estoy en desacuerdo con ellos. (______)
2.5.4 Yo frecuentemente me encuentro en desacuerdo con las personas. (______)
2.5.5 Cuando las personas me enojan, yo les digo a ellos que pienso acerca de ellos. (______)
2.5.6 Yo pierdo el control de mis emociones rápidamente, pero lo controlo. (______)
2.5.7 A veces me siento como una bomba lista para explotar. (______)
2.5.8 Yo soy una persona muy calmada.

(______)

2.5.9 Algunas veces mis amigos piensan que soy una persona impulsiva. (______)
2.5.10 A veces me enojo sin una buena razón. (______)
2.5.11 Yo tengo problemas para controlar mi temperamento. (______)
2.5.12 Yo demuestro mi enojo cuando no obtengo lo que quiero. (______)
2.5.13 Algunas veces siento que las personas se ríen de mí. (______)
2.5.14 Frecuentemente grito enojadamente, maldigo o hago insultos personales. (______)
2.5.15

otra:

_____________________________________________________________ (______)
(Elaboración adaptada de American Academy of Pediatrics. The modified overt aggression scale MOAS).

2.6. En las siguientes situaciones académicas, usted cómo percibe la acción realizada por
la comunidad: 1. No me afecta- me es indiferente. 2. Me afecta 3. Me molesta

2.6.1 Un profesor alza la voz al dirigirse a los estudiantes. (_____)
2.6.2 Se trabaja en grupo y un compañero utiliza sarcasmo e ironía.

(_____)

2.6.3 En el aula de clases un estudiante llama a los demás con apodos siempre.
2.6.4 En el salón constantemente el docente genera burla a mis opiniones.

(_____)

(_____)

2.6.5 En el salón el docente genera burla a las opiniones de mis compañeros. (_____)
2.6.6 Un estudiante desea información en las oficinas y recibe respuestas sarcásticas. (_____)
2.6.7 Realiza una exposición y el docente hace comparaciones despectivas.

(_____)

2.6.8 Realiza una exposición y los compañeros hacen comentarios ofensivos. (_____)
2.6.9 Un estudiante pregunta acerca del tema porque no entiende y recibe burlas de los demás
compañeros. (_____)
2.6.10 Un estudiante no respeta la opinión de su compañero. (_____)
2.6.11 Otra: ________________________________________________________ (_____)
(Elaboración propia).

2.5 De los

siguientes tipos de estudiantes con cuál se siente usted identificado:

[ ] Estudiante Académico (asigna la mayor importancia a las nuevas ideas y la búsqueda
de conocimiento, estudiantes que las instituciones de educación superior son
realmente importantes y allí podrían lograr un desarrollo personal.)
[ ] Estudiante Colegial ( presta la mayor atención a las actividades extracurriculares en
una institución de educación superior, cree que la participación en la vida y las
actividades del campus es tan importante como el trabajo y el progreso académico)
[ ] Estudiante Vocacional (percibir la universidad como un paso necesario para lograr
su objetivo, es más importante su experiencia laboral práctica que la discusión
intelectual en instituciones superiores)
[ ] Estudiante Inconformista (esos estudiantes piensan más en sus intereses y estilos
individuales)
Otro tipo _______________________________________________________
Por favor, antes de entregar el cuestionario, le pedimos revisar que lo diligenció todo de manera apropiada.
¡Muchas gracias!

